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Regional

Identity requires more than just citizenship
Aldemaro Romero Jr.

In the globalized world in which we live,
the history of well established nations like
the ones in Europe is not only written by the
people who were born in those countries,
but also by their immigrants. They provide
a perspective that is oftentimes overlooked
by historians.
change that perception. Born in Isleworth,
West Middlesex, United Kingdom, she
obtained her bachelor’s degree in history
from the University of Warwick in England,
and her master’s and doctorate in history
from Washington University in St. Louis.
Today she is an assistant professor in the
department of historical studies at Southern
Illinois University Edwardsville. Although
she did not desire to come to the United
States earlier in life, she was somewhat
forced to.
“Our education system works differently
in England,” she said. “You are forced to
decide what you want to study in college
before you get there. So it was a toss-up
between history and economics and much
to the shame of my high school teachers I
decided on history.” Although British by
birth, Hazelwood is Punjabi by descent and
has incorporated her own heritage into her
research about ethnic identity.
“I study Punjabis in late 20th century
Britain,” she said. “ Last year, the British
government decided they were going to
start a campaign to deal with illegal immigration, particularly from the Punjab region.
And their policy on that was to create billboards that said ‘Go Home’ and to plaster
them on vans and drive them around neighborhoods in the hopes that people would
self deport.
“If they had spoken to a historian at any
point in that policy making they would
have learned more about that community
and why there were there,” she added.
But, who are the Punjabis? Punjab is a
region in the North of India. When the
British left India in 1947 there was a call
from the Muslim community for their own
state. Pakistan was the result. During the
creation of Pakistan they had to decide
where those borders were going to run, and
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Dr. Rajbir Hazelwood (center) and family.
one of them ran through the region called
Punjab. So East Punjab is given to India and
West Punjab is given to Pakistan. “So it’s a
region that straddles two different nations,”
Hazelwood, whose parents both came from
Punjab, explained.
“My mother came in the 1960s to England
after her grandfather’s older brother decided in the 1950s to try out his economic
luck in Britain. So she came with her father
and my dad came afterwards,” she said.
There are many things that differentiate

Punjabis from other Indian or Pakistani ethnic groups. “For one there is a language,”
she explained. “Punjabi is the primary language of the Punjab region. That is different
from other languages like Hindu or Urdu.
There are traditions around food, around
rural culture. It’s a very kind of rural agricultural identity in some sense. Punjab is
often called the ‘breadbasket’ of India. It
produces the majority of the food in India
as part of the canal colonies of the British
Empire. We just celebrated a few weeks ago

Vaisakhi, the harvest festival of Punjab. It is
not a religious festival, but a Punjabi festival
in terms of crossing religious boundaries.”
Punj means five in Punjabi and ab is river,
so Punjab means “five rivers.”
One wonders if Punjabs born in England
– even second or third generation – feel more
British or more Punjabi? “Well I would be a
case study because both of my parents are
from Punjab and I was born in England,”
Hazelwood said. “And I would say both.
You can feel both Punjabi and British. The

context in which you form those identities
or feel those identities is different. The idea
that first or second generation children
from Punjabi parents become British or lose
Punjabi heritage is one I think is just erroneous, both in the Punjabi culture and among
those in the diaspora.”
“As historians we need to figure out how
that is happening and why that is happening,” she said. “But also it’s erroneous in
the sense that there is a tendency to think
that the first immigrants never felt British,
that they didn’t assimilate but that their
children did. But people from Punjabi in the
1950s make the claim that they are British
and they are British culturally and they can
be British socially and they can be British in
terms of their passports and their national
citizenship.” Her answer points to a very
difficult issue for even her to describe.
“So I think it’s a difficult question to
answer,” she said. “If you were to go select
first generation and second generation
Punjabi children, I think they would give
you a similar answer that they are both,
they can be both. They can also be Asian.
They are British, they are Asian, they are
Punjabi, they are Londoners, they are West
Londoners. They are all these things at the
same time.” Hazelwood is now looking at
expanding her research into new areas.
“I am working on race and how race was
thought about in late 20th century Britain.
Because I work on the South Asian community and I work on the Punjabi community,
it’s a different type of history than those
who have looked at the West Indies and
Caribbean immigrant to Britain,” she said.
“I am very interested in how the question of
race changed in late 20th century Britain.”
Aldemaro Romero Jr. is the Dean of the
College of Arts and Sciences at Southern Illinois
University Edwardsville. His show, “Segue,”
can be heard every Sunday morning at 9 a.m. on
WSIE, 88.7 FM. He can be reached at College_
Arts_Sciences@siue.edu.
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Once a time, date and place have been settled on, it appears likely
the village will send a notice to residents with their water bills.
In the meantime, Dortch said questionnaires will be sent to those
areas where problems are known to exist and to the homes around
them.
“Our intention is to send out mailers to all of the known complaintants that we’ve gotten from the village,” Dortch said. “We’ll take
those addresses, we’ll take a five-property radius around that complaining address, we’ll send a mailer to those residents and then ask
the village to post the public meeting notice.”
Coody told the committee there are 25 complaints of stormwater
issues on file.
At the public forum, questionnaires will be distributed to everyone
in attendance, whether they have stormwater issues or not.
Dortch said all of the information will then be analyzed.
“Hopefully we can get a good information gathering under our belt
and that way we’ll have an idea what the real complexities are,” he
said.
Aerial photos will also be on display at the public forum to allow
residents to show Gonzalez representatives exactly where they live
and where the problems are.
In the lead up to the meeting, Gonzalez Companies has been working in other areas to gather information.
“We can work on other projects while we get this set up, but we want
to make sure we hear from the residents before we get too far into
this,” Dortch said. “I have field crews out doing data collection, doing
survey work. . . that we need to do an analysis. We’re going through,
looking at historical data: subdivision plans, plats, easements.”
In February, the village released a list of known areas of stormwater concern. They include: East Guy Avenue; Norspur Road; Bayhill,
Fox Meadow and Lakewood subdivisions; Shingle Oaks subdivision; Ginger Creek Drive; Jamie Lynn Lane; Cantebury Subdivision;
Kingsley Way; Downing Place; Barrington Lane; Trails End, South
Station and Pepperhill; Mark Trail Drive; Gaslight Lane; Brenda Street;
Matterhorn Drive; Bollinger Street; Glen Hallow Road; Oakridge;
Green Acre Drive; Carolyn Street and Oakshire Drive.
Gonzales Companies has been contracted by the village to provide the
following services:
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Students Jeffrey Tuck, Haley Bloodworth, Grace Beyers, Trent Helle, Kara Littlefield, Macee Smith, Maggie Young and Eathan
Harrison listen as Melissa Pickering speaks.
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The Girl Scouts of Southern Illinois can now earn three badges in The
Gardens, and Drake worked with several Boy Scouts who have contributed
Eagle Scout projects to The Gardens. She's also encouraged collaborations across campus units which continue to play a role in academics, and
has built community support as many have joined The Gardens staff for
numerous seasonal events and gardening classes.
In addition, with input from community members, Friends of The
Gardens, and SIUE faculty and staff, Drake coordinated a reworking of
The Gardens Master Plan in 2012 and has subsequently overseen the installation of several capital projects in support of the renewed vision for The
Gardens.
Drake pointed out that the SIUE students continue to play a significant
role in The Gardens. “I am so thankful for our student gardeners – a
talented and dynamic crew who works hard day after day in all kinds of
weather to keep us looking good,” Drake said in a news release. “Student
volunteers have contributed record-setting numbers of hours in the last
two years. We simply couldn't do what we do without them."
Although Drake is looking forward to what new ventures Montana will
bring her family, she is sad to be leaving her position.
"It has been such a privilege to steward the development of our beautiful Gardens at SIUE,” she said. “Our gardens represent such a unique
opportunity, not just for our institution, but for our broader metro-east
community. I'd like to send a heartfelt thanks to all of the talented and
generous people who continue to support The Gardens. The Gardens at
SIUE is a largely self-funded, non-profit, so community support is vital to
our growth and success.”

One of those learning experiences took
place recently in Pickering's classroom when
the students wondered what would happen
to the snow when the temperatures soared in
the 50s.
Pickering had the students perform an
experiment to find out. “We scooped up some
snow and put them into two containers. We
put one container in the sun and one in the
shade. Before our experiment, we made some
predictions. What did we think might happen
to the snow?” Pickering asked her students.
“It would melt or freeze to ice,” Sam said.
“Yes, maybe when it started to melt, it would
freeze into ice again,” Pickering affirmed.
“And we thought if it melted and turned into
water it might sit there in a puddle. What was
the other prediction? If it turned into water,
where might it go?”
“It would soak into the ground,” Scott
noted.
“That’s right,” Pickering said. “Some of
us still didn't know, and we thought maybe
– since it was kind of windy outside – we

thought maybe the wind was going to blow
the snow away.
We also wondered what
else would melt the snow and ice. And what
would melt it faster?”
The students had discussed how the warmer
temperatures the day before had melted the
snow in both the container in the sun and
in the shade. “Which one melted faster?”
Pickering quizzed the students. “The one in
the sun,” Caden noted.
“Because boys and girls, is it warmer in the
sun or shade?” Pickering asked. “The sun,”
the students said in unison.
“It's definitely warmer in the sun. So that's
kind of where our minds were going yesterday. And then we were talking about how we
would hear Mr. Spencer going past our windows with this machine that went click, click,
click click, and he was putting down salt and
sand. And we didn't know why he was doing
that,” Pickering further explored. “So we did
some investigating and we found out that salt
does what to ice and snow?”
“Melts it,” Scott pointed out.
Wondering what else might melt snow and
ice, Pickering developed another experiment.
But before performing the experiment, she had
the students make predictions as to whether
they thought applying hot water, vinegar,
salt, sugar and baking soda to a piece of ice

would melt it. Then the students performed
the experiment at their tables as they patiently
waited and watched for changes.
Students excitedly made observations about
their table's melting, or in some cases nonmelting ice.
They rotated around to the other tables as
they made observations of other experiments
results at other tables.
They learned that hot water indeed melted
the ice faster than the other test items. Jeffrey
so adeptly pointed out that “when you pour
the hot water on there, the ice is turning into
a little thing like an Oreo.”
They also saw first hand how salt, like
Mr. Spencer uses outside, slowly melts the
ice. And an unexpected bonus in learning
occurred when the water from the ice with
baking soda on it ran into the vinegar-ice on
the test plate causing the water to pop and
fizz, which delighted the kindergartners.
The end result was a perfect, hands-on
afternoon of learning.
“I have found that the byproduct of handson experiences that engage students by focusing on their own questions and experiences is
a meaningful learning opportunity that can
become intentionally intertwined throughout
science, language arts, writing, and math,”
Pickering said.

